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COURSE DESCRIPTION

This interdisciplinary course introduces students to important approaches in the social sciences for understanding root causes of and potential solutions for environmental problems – in particular approaches from economics, political science, international relations (IR) theory, sociology, and paradigms for the relationship between humans and the environment. Issues considered include why humans create or allow serious environmental problems to occur, inherent difficulties of addressing environmental problems effectively, and what types of policy and tools are available to address them.
 3 credits. No prerequisites.

Even in the presence of strong and broadly held concerns for human health, public interest in protecting other species, or broad moral or philosophical arguments, a variety of political, economic, or sociological impediments exist that can make effective policy difficult. For example, the structure of environmental issues, political systems and political and economic incentives that tend actors toward certain behaviors often influence individual and collective action toward less mutually advantageous outcomes. Environmental problems often arise as externalities from other important, beneficial or profitable activities. The interests of those who benefit from harming the environment may be politically important, and those who benefit from protecting the environment may lack political or economic influence. Issues of scientific uncertainty and risk perception may make addressing environmental issues difficult; tradeoffs may be required between uncertain future benefits and current costs. 
This class examines these and other reasons that preventing or mitigating environmental problems can be difficult as well as processes and tools that might be used to help protect the environment. We address environmental issues across the full range of scales – from local issues to global issues, and with examples and analysis drawn from different locations. Because many of the topics and readings focus on conceptual issues and important theoretical insights, we will make sure that we apply them to actual current environmental issues. The issues to which we will pay particular attention and use as examples are the following include: air pollution, water pollution, climate change, ozone depletion, public lands, and fisheries decline. 

This course counts fulfills the Interdisciplinary (ID) requirement and one of the Social Science course requirements in the Magis Core Curriculum. This course also counts as a Social Science elective or general elective in the Environmental Studies (EVST) major and a general elective in the EVST minor. This course does not count as an upper division major in the Politics major or the Politics minor. However, politics students can take it to satisfy the ID requirement in the Magis Core.

COURSE GOALS and LEARNING OUTCOMES

· Identify and describe fundamental concepts from the social science, in particular political science, economics, IR theory, and sociology regarding important aspects of the causes/sources of environmental problems.
· Identify and describe fundamental concepts from the social science for understanding some of the underlying concepts, categories, policies, and tools related to addressing environmental problems.
· Synthesize and draw conclusions by connecting examples and theories drawn from more than one social science regarding the causes and potential solutions to environmental problems.

· Apply theories, insights and methodologies from different social science disciplines to explore elements of the causes of, and potential policy responses to, local, regional and international environmental problems.

· Meaningfully synthesize connections among experiences outside of the formal classroom, including out-side of the class-room campus events relating to the environment and your experience with, or knowledge of, environmental issues in your home town, to the social science explanations examined in class.

· With specific reference to the IDEA evaluation form that students complete on-line at the end of the term, the course goals outlined above best fit into the following objectives on the IDEA form:

· Gaining Factual Knowledge;

· Learning fundamental principles, generalizations, or theories;

· Learning to apply course material (to improve thinking, problem solving, and decisions). 

COURSE MATERIALS. 
All readings will be available online, via BlackBoard, or distributed by the instructor. BlackBoard will also give you immediate access to all assignments and your grades.
GRADING: The quizzes, assignments, paper and participation total 100 points. Extra credit points are available. 100-93 total points for the term will earn you an A. 92-90 points will earn an A-. 89-87 points a B+. 86-83 a B. 82-80 a B-/. 79-77 points a C+. 76-73 a C. 72-70 a C-. 69-60 a D. Below 60 is an F. 
COURSE REQUIREMENTS
· Short Quizzes (50% of final grade; 10 points each. There will be six quizzes and you drop the lowest score).

· Issue Analysis Paper (25% of final grade).

· Assignments related to the Paper (5% of final grade).

· Outside of Class Events and Interview Log (10% of final grade).

· Class Participation (10% of final grade).

Details
· Quizzes (50% of final grade). There will be six quizzes
 and you can drop the lowest score. So five will count. 10 points each. The quizzes will assess your understanding of the readings and the concepts and issues we discuss in class. Two will be open-book, take-home quizzes. If you know that you will not be available on the day of a quiz you may take a makeup before the class meeting; no late quizzes given.
· Issue Analysis (25% of final grade). Students will choose an environmental issue, outline the natural science of the problem and its impacts; delineate the human activity that is the ultimate source of the problem – including the economic, policy, or cultural factors that cause people to take the actions that are the ultimate cause of the problem; and delineate and evaluate very specific potential policy responses 
that could be taken at the University, local, city, state, regional, national OR global level (drawn from different policy categories). A topic and initial draft outline is due during week 3. An updated outline and very preliminary bibliography is due week 5. A diagnosis of the basic causes of the problem is due week 7. An assignment outlining potential categories and examples of potential solutions is due 10. The final paper is due during the exam period scheduled for this course. Detailed information describing the final paper, interim assignments, length requirements, and grading rubrics will be handed out during the first class and posted on the course website. Students can work alone or in groups of 2-3 students. Groups are encouraged!
· Assignments (5% of final grade). You have four short assignments related to your Issue Analysis Paper – outlined in the previous paragraph
. Each is worth 1.25 points toward your final grade. More importantly, these are designed to ensure you get off to a fast start, stay on track, and get feedback from me and some of your fellow students. Students must post their assignments on the Blackboard course website. Late work will be penalized 1/3 a letter grade for each hour it is late. Life does not wait for those who show up late.
· Outside of Class Events Log (10% of final grade). The log will include a summary of a meeting with a reference librarian to talk about your issue-analysis paper; a summary of an interview/discussion with someone working on issues relating to an environmental problem focused on how their field examines environmental issues; and summaries of and reactions to at least three on-campus events or approved conference calls
 or on-line webinars. 2 points are available for each of the 5 entries. 3 extra-credit points are available for doing extra event summaries (1-point maximum each). I will distribute complete details, including a list of event options, due dates, and an example of a log entry graded “A”.
· Class Participation (10% of final grade). Your engaged participation represents an important component of the course. Students are expected to do the readings before class on the day for which they are listed, to think about them, and to come to class ready to discuss them – including (but not limited to) answering and exploring any discussion questions distributed in advance. I will grade the participation portion 
of this class seriously but do not be worried about speaking during class. We are here to learn from each other. So, talk, ask questions, express opinions and link material in the course to knowledge you have on particular subjects. Preparation, effort, and thoughtful and useful participation in class discussions will yield a high participation grade. Activities that will yield a very low participation grade include being late, unexcused absences, not being prepared, never participating in discussion, texting, web surfing, welding, snoring, emailing, arson, or engaging in similar activities. No non-course electronic related activity during class. It is ok to bring food, coffee or other drinks to class but please clean up. 
CLASS POLICIES

This course requires student participation and discussion. Students are expected to do the readings before class on the day for which they are listed, to think about them, and to come to class ready to discuss them – including (but not limited to) answering and exploring any discussion questions distributed in advance. I would be very happy to chat with you during office hours and other times. You can also email me whenever you want but note that it could take me up to 24 hours to respond, and longer on weekends. 
Treat class sessions as work meetings. Be Professional. It is ok to bring food, drinks, coffee, etc., but please clean up. Attendance is mandatory unless you notify me in advance or have an excusable absence as defined by the University. Failure to notify me will negatively impact your participation grade.

Because this class is discussion-oriented and computers and phone stand between you and the rest of the class, you should not use a computer during class, except with instructor permission. If you are doing your course reading on a tablet or computer, you may consult it periodically during class as specific needs arise, but it should not be open except when you are specifically consulting the reading. And while I should not need to write this: unless you are an ER doctor, volunteer fire fighter, or awaiting an organ transplant, please make sure your cell phone is off while in class. You will lose participation points, and a lot of them, if we see you on your phone or doing non-class computer work or if you are not fully engaged in class.

INDEPENDENT AND DEPENDENT VARIABLES.

Independent and dependent variables are related. The Independent part are variables (e.g. changes in drinking ages, advertising, firm penalties, more checkpoints, cameras) that researcher, experimenter, analysts, policy maker, or you examine or change in order to do an experiment, conduct research, answer a particular question, etc. (e.g. what factors decrease drunk driving?). The dependent variable is the thing that changes when the independent variable changes. The dependent variable depends on the independent variable. 

During this course, think about how different causal factors can influence the creation or mitigation of environmental problems. That is, think about the key issues, causal factors, policy approaches, etc. outlined in the social science readings as independent variables and then think about the increase or decrease of an environmental problem as the dependent variable. 

LIBRARY RESEARCH APPOINTMENTS. Do you want assistance thinking about how to find information or sources for the paper in this or another class? Yes, you do! Are you having trouble with citations? Maybe? You can make a research appointment with a reference librarian for in-depth research assistance: https://www.fairfield.edu/library/services/scheduleresearchappointment/
LIBRARY RESEARCH PRIZE. Multiple $1000 Prizes and resume-worthy awards are available. The deadline will be in April. The prizes recognize excellence in research projects that show evidence of extensive use of library services, resources and collections, and significant knowledge in the methods of research and the info-gathering process. Individual & team applicants allowed: www.fairfield.edu/libprize.

HOW TO EVALUATE ONLINE SOURCES AND INFORMATION.

Fairfield University: https://librarybestbets.fairfield.edu/criticallyevaluating
Columbia University: http://library.columbia.edu/locations/undergraduate/evaluating_web.html
WRITING CENTER. The Writing Center is a free resource available to all Fairfield students. At the Center, trained peer tutors work with students on anything they are writing, at any point in the writing process: brainstorming, outlining, revising a draft, citing sources, etc. Peer tutors help you recognize opportunities and identify problems and how to correct them (they do not write or directly edit your work). Appointments are recommended, but not required. For more information or to make an appointment, visit the Writing Center website at www.fairfield.edu/writingcenter or stop by the Center in the Lower Level of the Library. The best writers in the world ask people to read their work and provide comments. Shouldn’t you?

ASSESSIBILITY. “Fairfield University is committed to achieving equal educational opportunities, providing students with documented disabilities access to all University programs, services and activities. In order for this course to be equally accessible to all students, different accommodations or adjustments may need to be implemented. Accessibility Supports for students with disabilities are available through the Academic and Career Development Center located in the Kelley Center. Accessibility can be reached at 203-254-4081. They are your primary resource on campus to help you develop an accessibility plan to help you achieve equal access in your courses this semester. Please make an appointment with them as early as possible this semester to receive a letter to present to me so that we can discuss how potential accommodations can be provided and implemented for this course. If you have received an accommodation letter, please provide me with that information privately so that we can review your accommodations together and discuss how best to help you achieve equal access in this course this semester.”

ACADEMIC, COUNSELING & PSYCHOLOGICAL SERVICES. Fairfield University provides mental health services to support the academic and personal success and well-being of students. Students sometimes feel overwhelmed, lost, experience anxiety or depression, struggle with relationship difficulties or diminished self-esteem. Counseling & Psychological Services offers free, confidential psychological services to help students manage personal challenges that may interfere with your well-being. Fairfield University is committed to advancing the mental health and wellbeing of its students. If you or someone you know is feeling overwhelmed, depressed, and/or in need of support, services are available. For help, contact Counseling and Psychological Services at (203) 254-4000 extension 2146.

FAIRFIELD UNIVERSITY HONOR CODE. “Fairfield University's primary purpose is the pursuit of academic excellence. All members of the Fairfield University community share responsibility for establishing and maintaining appropriate standards of academic honesty and integrity. This is possible only in an atmosphere where discovery and communication of knowledge are marked by scrupulous, unqualified honesty. I understand that any violation of academic integrity wounds the entire community and undermines the trust upon which the discovery and communication of knowledge depends. Therefore, as a member of the Fairfield Univ. community, I hereby pledge to uphold and maintain these standards of academic honesty and integrity.”
ACADEMIC DISHONESTY: Fairfield University expects students to be honest in their academic work. The University reserves the right to penalize any student whose academic conduct at any time is, in its judgment, detrimental to the University. In the event of academic dishonesty, professors are to award a grade of zero for the project, paper, or examination in question, and may record an F for the course itself. When appropriate, expulsion may be recommended. Students are sometimes unsure of what constitutes academic dishonesty. In all academic work, students are expected to submit materials that are their own and are to include attribution for any ideas or language that are not their own. Examples of dishonest conduct include, but are not limited to:

· Falsification of any part of any academic record or grades, including but not limited to any act of falsifying information on an official academic document, grade report, class registration document, or transcript.

· Cheating, such as copying exam answers from materials such as crib notes or another student’s paper.

· Collusion, such as working with another person or persons when independent work is prescribed.

· Falsification or fabrication of an assigned project, data, results, or sources.

· Giving, receiving, offering, or soliciting information in examinations.

· Using previously prepared materials in examinations, tests, or quizzes.

· Destruction or alteration of the work of another student. 

· Submitting the same paper or report in two courses without prior written per​mission of each instructor.

· Appropriating information, ideas or the language of others and submitting it as one’s own to satisfy the requirements of a course – commonly known as plagiarism. Plagiarism is theft and deceit. 

· Using assignments (compositions, term papers, computer programs, etc.) acquired either in part or in whole from commercial sources, publications, stu​dents, or other sources and submitted as one’s own work, another time of plagiarism.

· The unauthorized recording, sale, or use of lectures and other instructional materials.
· Falsification. It is a significant violation of appropriate academic conduct, and a punishable offense, to falsify or fabricate information, data, research and citations. Careers have ended this way.

WHAT CONSTITUTES PLAGIARISM? 
“Plagiarism is the presentation or submission of another's work as your own. This includes summarizing, paraphrasing, copying, or translating words, ideas, artworks, audio, video, computer programs, statistical data, or any other creative work, without proper attribution. Plagiarism can be deliberate or accidental. It can be partial or complete. No matter which, the penalties are often similar. Understanding what constitutes plagiarism is your first step to avoiding it. Acts of plagiarism include:

· Copying and pasting from the Internet without attribution [no exceptions].

· Buying, stealing, or ghostwriting a paper.

· Using ideas or quotations from a source without citation.

· Paraphrasing an author too lightly.”

AVOIDING PLAGIARISM

Common Knowledge. 
In every professional field, there are some things that are considered to be “common knowledge”. In order to decide if something is common knowledge you may want to ask yourself a few questions: Did I know this before I took this course or similar courses? Did this information/idea truly come solely from your own brain?  If you answer ‘no’ to either of these questions, then you need to cite your source(s) to indicate where this information came from originally.

Paraphrasing. 
Paraphrasing means using someone else’s ideas and putting them into your own words, and then acknowledging the source. This is good. However, simply changing a word or two, moving words around, or changing a few words to synonyms is not paraphrasing, that’s plagiarism. This is bad. Your rewriting of someone else’s words should be significantly different, and should include a citation. 

Citations Avoid Plagiarism - and support your ideas. To avoid plagiarism, cite your sources EVEN IF:
· you put all direct quotes in quotation marks 

· you changed all the words used by the author into synonyms 

· you completely paraphrased the ideas to which you referred 

· your sentence is mostly made up of your own thoughts, but contains a reference to the author's ideas 

· you mention the author's name in the sentence 

Too Many Citations? Never.

Many students worry that they have too many citations. There is no such thing. Using citations shows your understanding of the material, and provides evidence of what you know, and the authority behind your knowledge and arguments. Thus, your argument will be strengthened by citing others. When in doubt, include citations. 

The Short Version: When In Doubt, Give A Citation. 
It doesn’t matter if you did not mean to make a mistake. So don’t take chances. Be professional.
More information.
More information on plagiarism, how to avoid it, citations styles, note taking tips, the rules and consequences of plagiarism at Fairfield, and interactive lessons can be found on the Fairfield University and Library website at: http://www.fairfield.edu/lib_plagiarismcourtdef.html.
Citation Style:

The Library’s online citation style guides: http://www.fairfield.edu/library/libgd_citationguides.html
Ungraded Quiz

Students in the class will take a short, ungraded online plagiarism quiz during the first class session.

COURSE SCHEDULE
Week 1: Day 1: Introduction

Discussion Topics and Question
· Course Introduction and Outline
· What are the Course Requirements and Policies? 

· What are Independent and Dependent Variables and how do they relate to the core issues we will explore in this course?
· What is Social Science? How does it relate to Environmental Studies?
· What are the Social Sciences? 

· What are Political Science, IR Theory, Economics, Sociology, Anthropology? 

· What questions 
does each ask about what the causes environmental problems and what factors are key to their solution? 
· On what independent and dependent variables, or more accurately, what type of independent and dependent variables, does each discipline focus? 
· What independent and dependent variables, or more accurately, what type of independent and dependent variables, might each discipline focus on when examining environmental issues?

· What types of tools, approaches, and methods does each use to examine these questions?

Several guest faculty members from different social sciences will give 10 minute answers to these questions during this class session and the next session. 

Section 1: Examining “Macro” Background Forces
Week 1, Day 2: Macro Drivers: Population, Consumption, Pollution. 
Read:

· GEO-5, pp. 4-16 and 18-23.
· Downie and Chasek, Global Environmental Politics, 7th ed, pp. 1-12 (in addition to pages copied to course website, this book is also on reserve at the library).

Discussion Question

· What 
are Political Science, IR Theory, Economics, Sociology, Anthropology? 

· What questions does each ask about what the causes environmental problems and what factors are key to their solution? 

· What independent and dependent variables does each discipline focus on. 

· What tools and methods do they use to examine these questions?

· What does the GEO-5 reading mean by “Drivers?” What drivers do they identify?
· What trends do Chasek and Downie outline? Any overlap with the “Drivers?”
· How can these drivers and trends be seen as factors that contribute to the creation or worsening of environmental problems? How can some be seen as obstacles to effective policy to mitigate environmental problems?

· Can any of the drivers be ‘turned’ into factors, or variables, that might accelerate solutions to environmental problems?
· What are independent and dependent variables? What are some examples in environmental problems, policies, economics, demography? 

Week 2, Day 1: Differing Paradigms 
for viewing Environmental Problems and Policy.
Read:

· Downie and Chasek, Global Environmental Politics, 7th ed., pp. 29- 49.
Discussion Questions: 
· Define, in a sentence or two each and in everyday language: frontier economics; exclusionist paradigm; limits to growth; sustainable development; precautionary principle; common but differentiated responsibilities (CBDR); globalization. 
· What are some of the key underlying assumptions of each paradigm? From what academic or intellectual disciplines or approaches do these assumptions stem?

· In a sentence, explain why, at some point in history or today, each of these ‘paradigms’, terms, or concepts made/makes sense for understanding how to apply what science tells us about the seriousness of environmental issues and how to address them.
· In a sentence, explain how at some point in the past or today, how each paradigm, terms, or concepts did not/does not make sense for understanding how to apply what science tells us about the seriousness of environmental issues and how to address them. OR at least does not tell us everything we need to know.
· What is the argument in conventional neo-classical economics that free-markets will respond effectively to resource depletions and potentially environmental degradation and pollution?
· What is correct about this argument?
· What are 2-3 empirically provable reasons that this argument is not always correct? 
Week 2, Day 2: IR Theory
: Obstacles to Effective Environmental Policy.
Read:

· Pam Chasek and David Downie, Global Environmental Politics, 8th Edition. (Boulder: Westview Press, 2021), Chapter 5.
Discussion Question

· In general, what are the broad stages of environmental policy-making?
· What different disciplines need to be involved in each stage for this process to be effective? 
· Are there necessary but not sufficient conditions for making and implementing effective environmental policy?

· What are the main, broad categories of obstacles that can make the creation and implementation of effective environmental policy difficult?  What are the main types of obstacles within each category?
· How does IR theory argue that the “structure” of the international system matters for all international relations, including global environmental politics and global environmental issues?

· How does the “structure” of majority aspects of the international economic system matter for global environmental issues?
· How does the “structure” of international law matter for global environmental issues?
· How do characteristics of international environmental issues matter?

· What time horizon problems exist? What are some specific examples?
· List ways that interconnections between environmental issues can impact climate change policy? What are some specific examples?
· Assume you have a vast team of researchers and plenty of money and time at your disposal: For each of the types of obstacles outlined in the chapter, what type of questions would you ask to determine how important it is or has been in a particularly environmental issue area? What types of disciplines would be involved in answering each question? What data or other information would be produced?

· The list of obstacles in this chapter was draft by an IR Theorist specializing in environmental policy (David Downie).  However, several touch on or involve insights or perspectives from other disciplines. What are some examples of this interdisciplinary? 
· What does this tell us about how to approach environmental problems?
Week 3:  Wealth/Poverty and Environmental Kuznets Curves
   

Quiz 1 – At the start of the 1st class during Week 3 - on readings from Week 2 & the 1st day of Week 2. 
A list of potential questions (some related to the discussion questions) will be distributed a week in advance.
Assignment 1: A proposed topic and a short outline of your paper due by Friday by 6 pm. Late work will be penalized 1/3 a letter grade for each hour it is late. Details of this requirement will be provided on the first day of class.

Wealth/Poverty - Read:

· Jennifer Clapp and Peter Dauvergne, “Economic Growth in a World of Wealth and Poverty,” Paths to a Green World, 2nd ed. (Cambridge: MIT Press, 2011), pp. 87-105. 122-126.

· Lara Cushing, Rachel Morello-Frosch, Madeline Wander, and Manuel Pastor, "The Haves, the Have-Nots, and the Health of Everyone: The Relationship Between Social Inequality and Environmental Quality," Public Health 36(1) (2015), pp. 193-209.

Environmental Kuznets Curve - Read:

· David Stern, “Kuznets Curve.” In Jean Morin Frédéric and Amandine Orsini, eds., Essential Concepts of Global Environmental Governance, 2nd Edition. New York: Routledge, 2020.

· “Kuznets Curve”: https://en.wikipedia.org/wiki/Kuznets_curve
· Bruce Yandle, Maya Vijayaraghavan, and Madjusudan Bhattarai. "The Environmental Kuznets Curve: A Primer” PERC Research Study 02-1. (Bozeman, MT: Center for Free Market Environmentalism, 2002), 24pp.
· Valarie Costantini and Salvatore Monni, “Environmental Human Development, and Economic Growth.” Ecological Economics, 64(4): 867-880.
Discussion Questions
· What the central argument made by Clapp and Dauvergne?

· What is the central argument mad by Cushing, et al? What evidence do they provide in support of their central argument?

· What is the “Resource Curse” hypothesis? What evidence exists that the relationship it posits has occurred in the past?

· What is an Environmental Kuznet Curve? What evidence exists that the relationship it posits has occurred in the past? What arguments exist why the relationship remains or does not remain?

· What arguments do economists make regarding the relationship of wealth and poverty and the environment?  

· What arguments do economists make regarding Kuznets curves? 
· What questions do economists ask when examining these issues, what tools do they use to examine these questions, what data do they focus on?

· What issues/factors/questions/data would a political scientist, IR theorist and perhaps sociologist and anthropologist argue that economists leave out?
· What questions would a researcher from one or more of these disciplines ask?

· What might a natural scientist point to regarding Kuznets Curves? 
· For example, how might might a natural scientist working on climate change, biodiversity loss, or ocean fish stocks finish this sentence? “Well that might have been true in the past, and led to cleaner environments in some countries, but it is no longer true because ……”

· Or similarly, how might she finish this sentence? “Well that might have been true in the past, but today we can’t wait for that process now, because…..”

· Additional questions for each day might be posted on Blackboard.
Week 4: Capitalism/Markets and Globalization

Participation Assignment 1: During the 1st session of the week, students and groups will exchange draft updated outlines. Within 24 hours, the other student/group must provide comments, possibly including potential track changes, via email and copy the instructor. This is part of your participation grade.
Participation Assignment 2: During the 2nd session of the week, each student or group will provide a 1-minute outline of the topic they propose to examine in the issue analysis. This is part of your assignment grade This is part of your participation grade.

Read:

· Pam Chasek and David Downie, Global Environmental Politics, 8th Edition. (Boulder: Westview Press, 2021), pp 38-40 and TBA.
· Julian Simon, The Ultimate Resource (Princeton University Press, 1981), pp. 216-222; 245-248.

· Ronnie D. Lipschutz, “Money, That’s What I Want!” in Global Environmental Politics: Power, Perspectives, and Practice (Washington, D.C.: CQ Press, 2004), pp. 90-105. 

· Ronnie D. Lipschutz, “Globalization and the Environment,” in Global Environmental Politics: Power, Perspectives, and Practice (Washington, D.C.: CQ Press, 2004), pp. 121-130.

· J. Timmons Roberts and Peter Newell, “The Globalization and Environment Debate.” Pp. in 1-20 in Roberts and Newell, eds., The Globalization and Environment Reader (John Wiley & Sons, 2017). 
Discussion Questions for each day will be posted on Blackboard.
· Define globalization as a noun or historical development. What are some things you can measure that indicate increasing globalization?

· Define globalization as some do as a positive paradigm for international relations.

· Define globalization as some do as a negative paradigm for international relations.

· Explain the central argument for believing that globalization creates or exacerbates environmental problems.
· Explain the central argument for believing that globalization can positively impact environmental problems.

· What perspective or argument is Simon arguing against? What is your opinion of these points?
· What are Simon’s core arguments? What is your opinion of these points?
· How and why do some economists believe globalization to be a positive force?
· How and why do some economists believe globalization to be a negative force?
· How and why do some political scientists and IR theorists (e.g. Chasek and Downie) believe globalization to be a “it depends” force?

· What specific questions would you ask to examine the impact of globalization on a specific environmental issue or the environment in a particular country or region? What methods would you need to answer those questions? From what disciplines? What data would you want to find?

· Additional discussion questions for each day will be posted on Blackboard.

Week 5. Government Structure  

Quiz 2 – At the end of the 2nd class during Week 5, a quiz on certain readings from Weeks 3-5. A list of potential questions will be distributed a week in advance.
Assignment 2: An updated, more detailed outline and 7 potential references due by Friday by 6 pm. Late work will be penalized 1/3 a letter grade for each hour it is late. Details of this requirement will be provided in class.
Read:

· Pam Chasek and David Downie, Global Environmental Politics, 8th Ed. (Westview Press, 2021), pp. 51-58.

· Michael Kraft and Scott Furlong, Public Policy, 7th Edition (Sage/CQ Press, 2019), pp, 12-19. on “the Contexts of Public Policy” and the charts on the policy making process.

· Manus I. Midlarsky, “Democracy and the Environment: An Empirical Assessment,” Journal of Peace Research 35(3) (May 1998) [pay particular attention to pp. 341-361. Don’t worry if you don’t understand all the quantitative analysis].

· Kathryn Hochstetler, Democracy and the Environment in Latin America and Eastern Europe,” in Paul F. Steinberg and Stacy D. VanDeveer, eds., Comparative Environmental Politics (Cambridge: MIT Press, 2012), pp. 199-229.

· Lopez, Ramon, and Siddhartha Mitra. "Corruption, pollution, and the Kuznets environment curve." Journal of Environmental Economics and Management 40(2) (2000) [PARTIAL], pp. 137-140.
· Evan J. Ringquist, “Environmental Justice: Normative Concerns, Empirical Evidence, and Government Action,” in Norman J. Vig and Michael E. Kraft, Environmental Policy: New Directions for the Twenty-First Century (Washington D.C.: CQ Press, 2006 [PARTIAL], pp. 239-252.


Discussion Questions 

· List the “contexts of public policy,” as discussed by Kraft and Furlong in Ch. 1 of Public Policy?
· How could different contexts impact if, when and how governments address an environmental issue?  Provide examples.
· The discussion of contexts we read comes from two political scientists, but how do some of the contexts they discuss involve issues related to other disciplines, such as economics, sociology, ethics?  Does this point to some inherently interdisciplinary aspects to public policy? To environmental policy?

· How does the broad type of government structure – e.g. democracy vs dictatorship vs oligarchy, or economic structure – e.g. largely free market capitalism vs democratic socialism vs Soviet style socialism potentially impact environmental problem creation or mitigation?

· How does the specific type of government structure – e.g. parliamentary democracy vs first past the post USA style representative democracy or separation of powers USA style structures vs unitary, often parliamentary power structures, potentially impact how environmental problems are responded to?

· What impact result from differences in laws 
regarding how candidates are chosen or funded?
· What would different disciplines see as the key questions in answering the questions above about government structure?

· How can citizen access to decision making be seen as causal factor in the creation of environmental problems or why or why not certain issues are addressed?

· Environmental and social injustice are posited by some political scientists and sociologists, and a lack of open and consensual decision making is positive by some political scientists, sociologists, and anthropologists, as factors in the creation of environmental problems and why or why not certain issues are addressed. What arguments might support of these positions?

· Additional discussion questions for either day might be posted on Blackboard.

Section 2: Examining “Micro” Background Forces

Week 6: Market Failures - Externalit
ies and Collective Action 
Problems
Externalities – Read for Day 1:

· Don Fullerton and Robert Stavins (1998), “How Economists see the Environment.” Nature 395 (October 1998): 433-4.
· R. H. Coase, "The Problem of Social Cost," Journal of Law and Economics vol. 3 (October 1960), pp. 1-8, 19-28.
· Lawrence S. Rothenberg, “Externalities,” Environmental Choices: Policy Responses to Green Demands (Washington, D.C.: CQ Press, 2002), pp. 25-26; 31-34. 
· Eric Jaffe, “The Enormous Social Cost of Cheap Coal.” City Lab/The Atlantic, 9/17/15: http://www.citylab.com/weather/2015/09/the-enormous-social-cost-of-cheap-coal/405730/
· Sarah Terry-Cobo Sarah Terry-Cobo “The Price of Gas,” https://www.youtube.com/watch?v=6RhYY_4Wzls (watch the video)
· Gas Tax Maps: https://www.kiplinger.com/tool/taxes/T055-S001-gas-tax-map/index.php and https://taxfoundation.org/state-gas-tax-rates-2019/
· Chelsea Harvy, “The staggering economic cost of air pollution.” Washington Post, 29 January 2016.
· https://www.washingtonpost.com/news/energy-environment/wp/2016/01/29/the-staggering-economic-cost-of-air-pollution/
Collective Action Problems – Read for Day 2:

· Mancur Olson The Logic of Collective Action (Cambridge:  Harvard University Press, 1971), pp. 1-16.
· Russel Hardin, “The Free-Rider Problem” Stanford Encyclopedia of Philosophy (Stanford: The Metaphysics Research Lab, 2003); available online (perhaps only on campus) at http://plato.stanford.edu/entries/free-rider/
Discussion Questions
· What are some of the key points in the Fullerton and Stavins article?

· What is social cost, as discussed by Coase?

· What are externalities?

· Why are answers to the previous two questions critical to understanding some of the causes of environmental problems and difficulties of addressing them? How do they relate to Downie’s oft repeated phrase, “Nobody gets up in the morning and says, ‘I’m going to pollute today’
”? 

· What do economists tend to see as the central causes or reasons for environmental problems?

· Based on answers to the previous questions, what types of policies would economists tend to advocate for addressing environmental problems?

· What are designated uses for the revenue produced by most gas taxes?

· Discussion questions for each day will be posted on Blackboard.

Week 7: Issue Structure: Common Pool Resources and Tragedy of the Commons

Quiz 3 – At the end of the 1st class during Week 7, a quiz on readings from Week 6 and the first day of week 7. A list of potential questions will be distributed a week in advance.
Assignment 3: A discussion, with references, of the problem and its basic causes is due by Friday at 6 pm. week 7. Late submission will be penalized 1/3 a letter grade for each hour late. Details of this requirement will be provided in class.
Read:

· Garrett Hardin, "The Tragedy of the Commons," Science 165 (3859) (1968), pp. 1243-48.

· Thomas Falk, et al, “Tragedy of the Commons,” in Jean Morin Frédéric and Amandine Orsini, eds., Essential Concepts of Global Environmental Governance, 2nd Edition. Routledge, 2020.
· Elinor Ostrom, Governing the Commons (Cambridge University Press), pp. 2-8 and pp. 42-45.

· J. Samuel Barkin and George E. Shambaugh, eds., Anarchy and the Environment: The International Relations of Common Pool Resources (SUNY Press, 1999), pp. 1-9.

· David Downie, “The Power to Destroy: Understanding Stratospheric Ozone Politics as a Common Pool Resource Problem.” In Barkin & Shambaugh, eds., Anarchy and the Environment: The International Relations of Common Pool Resources. (SUNY Press, 1999), pp. 97-121.

· Eduardo Araral, "Ostrom, Hardin and the Commons: A Critical Appreciation and a Revisionist View." Environmental Science & Policy 36 (2014), pp. 11-23.
· Elizabeth DeSombre, “Fisheries Governance.”: In Jean Morin Frédéric and Amandine Orsini, eds., Essential Concepts of Global Environmental Governance, 2nd Edition. New York: Routledge, 2020.
Discussion Questions
· What to read for each day and additional discussion questions will be announced in class and posted on Blackboard.
· What is the difference between a collective good and common pool resource?

· What are some current environmental problems that involve common pool resources?

· What disciplines are involved in examining why a particular common pool resource in under threat and what to do about it?

· In Hardin’s famous account, what disciplines are inherently involved in his discussion and theory? How? Provide examples?

· What does Hardin leave out?

· What are the environmental problems related to fisheries?

· Why are many fisheries common pool resources? What threatens fisheries? What disciplines must be involved in examining the problems facing fisheries and potential responses?

Week 8: Scales, Perceptions, Complexity

Review:

· Review the relevant discussions of obstacles to environmental solution, from IR theory, as discussion in chapter 5 of Chasek and Downie 2021, assigned for week 2

Read on Scale, Time and Distance 

· Zachary A. Smith, The Environmental Policy Paradox, 2nd ed., (Englewood Cliffs, NJ: Prentice Hall, 1995), pp. 46-47, 48-49.
· Elinor Ostrom, Governing the Commons (Cambridge University Press, 1990), pp. 33-35. 
· Shanon O’Lear, “Scale,” Environmental Politics: Scale and Power (Cambridge: Cambridge University Press, 2012), pp. 7-15. 
· Jen Allen: Dangerous Incrementalism of the Paris Agreement. Global Environmental Politics. 19(1): 4-11 February 2019, doi:10.1162/glep_a_00488
Read on Uncertainty and Risk:
· Zachary A. Smith, The Environmental Policy Paradox, Second Edition (Prentice-Hall, 1995), "Science and Risk Analysis," pp. 26-29. 
· Michaël Aklin and Johannes Urpelainen, "Perceptions of Scientific Dissent Undermine Public Support for Environmental Policy." Environmental Science & Policy 38 (2014), pp. 173-177.

· Mary O’Brien, Making Better Environmental Decisions (Cambridge: MIT Press, 2000), pp. 17; 23-26.

· Beth Gardiner, “We’re All Climate-Change Idiots,” New York Times, 21 July 2012, http://www.nytimes.com/2012/07/22/opinion/sunday/were-all-climate-change-idiots.html
· Surging Seas: Climate Central Sea Level Rise Analysis Tool. Look at the interactive tool for Fairfield and a coast that your live near or have visited: http://ss2.climatecentral.org/#12/40.7298/-74.0070?show=satellite&level=5&pois=hide
· Interactive Climate Map – US cities in the near future. Look at the interactive climate map for CT and your home at http://www.umces.edu/futureurbanclimates

Read on Complexity:
· Chris Bright, “Environmental Surprises: Planning for the Unexpected,” The Futurist July/August 2000, pp. 41-47.

· Justine E. Hausheer, “Hyperstability: The Achilles’ Heel of Data-Poor Fisheries,” Cool Green Science, 11 May 2016, http://blog.nature.org/science/2016/05/11/hyperstability-the-achilles-heel-of-data-poor-fisheries/ 
· “87 Percent of Americans Unaware There's Scientific Consensus on Climate Change.” https://weather.com/science/environment/news/americans-climate-change-scientific-consensus?fbclid=IwAR2Q-pDg6DBlELQD6RXfUCmlmETxCImIEmessZtdb6l6UH5Ky5FezMs6fn4
Discussion Questions
· What readings will be discussed each day, as well as additional discussion questions, will be announced in class and posted on Blackboard.
· What is your perception of the risks of climate change, air pollution, declining ocean fish stocks, water pollution? Why? If you believe there is a risk, think back to when you might have first come to believe it. What started your concern? What evaluative criteria were you using? What discipline?
· Using Surging Seas, how will rising Sea Levels impact where you live now (at college or at home), where a friend or relative live, a coast that you visit? How soon will this occur if GHG emissions are not reduced significantly?
· Using the Interactive Climate Map, what weather will your current home have in 20,30,40 years?

Section 3: Solutions?

Week 9: (a) How different Fields Categorize Policy Options and deploy Evaluative Criteria

  (b) Command and Control
Quiz 4 – At the start of the 2nd class during Week 9, students will turn in answers to a short take home quiz.
Read:
· Michael Kraft and Scott Furlong, Public Policy, 7th Edition (Sage/CQ Press, 2019): Pages TBA in Chapter 5. Focus especially on the types of policy options available to governments and other actors.

· Kraft and Scott Furlong, Public Policy, 7th Edition (Sage/CQ Press, 2015): Pages TBA in Ch. 6 on evaluative criterial from different fields that can be/are used in examining current and potential policy, including environmental policy. 

· Walter A. Rosenbaum, Environmental Politics and Policy, 11th ed. (Washington, D.C.: CQ Press, 2020): pp 34-36, “The Policy Cycle”; pp. 153-163, “Command and Control versus the Marketplace; pp. 167-176 and pp. 182-197, “Command and Control 
in Action: Air and Water Pollution Regulation.”

Discussion Questions 

· What are the general categories and sub-categories of policy options that governments possess as set out by Kraft and Furlong in Chapter 5 of Public Policy?  What are some examples of each?
· Kraft and Furlong are political scientists. However, the categories of policy options seem to reflect insights from different fields. What are some example?

· What are the categories and sub-categories of policy options that governments possess as 
set out by Kraft and Furlong in Chapter 5 of Public Policy?  What are some examples of each?
· What are evaluative criteria as outlined by Kraft and Furlong?  What are the categories of evaluative criteria they outline? How would they apply to the environment?

· Kraft and Furlong are political scientists. However, using different evaluative criteria would appear to require employing methods from different disciplines and fields. What are some example?

· What is the Policy Cycle outlined by Rosenbaum?

· How does moving through the policy cycle with regard to an environmental issue require participation by experts from different disciplines?

· What is cost-benefit analysis? What are the steps? What are the key assumptions and details?

· What other types of economic analysis do Kraft and Furlong highlight?

· What is Command and Control?  What are some example related to the Environment at the global, national, state, local and university level?

· Think of the issue you examine in your paper. List a series of general policy options at any relevant level (international, national, state, local, University, corporate, and/or NGO) that an actor has taken – or could possible take, to address a key aspect of the issue.
· Think of an international, national, state, local, University or corporate policy that exists relevant to your issue area. Apply the evaluative criteria to this policy. What types of questions might you ask to examine each evaluative criterion to that policy?

· What evaluative criteria might be most important to examining policy options related to your issue? What types of questions might you ask to examine each evaluative criterion to that policy?
· Additional discussion questions might be posted on Blackboard for one or both days.

Week 10: Economic Instruments I - Taxes, Fees, Subsidies. 
Assignment 4: A discussion, with references, of the potential categories and examples of potential solutions related to your issue 
is due by Friday at 6 pm. Late submissions will be penalized 1/3 a letter grade for each hour late. Details of this requirement will be provided in class.
Review:  

· Pp. ## in Ch. 5 and pp. ## in Ch. 6 of Michael Kraft and Scott Furlong, Public Policy, 7th ed. (2019).
· Don Fullerton and Robert Stavins (1998), “How Economists see the Environment.” Nature 395 (October 1998): 433-4.
Read:

· “The Invisible Green Hand,” Economist 6 July 2002.
· Robert N. Stavins, “Market-Based Environmental Policies,” in Paul R. Portney and Robert N. Stavins, Public Policies for Environmental Protection (Washington, D.C.: Resources for the Future, 2000), pp. 31-35; 41-60.

· Bernard Herber, “Taxation.” In Jean Morin Frédéric and Amandine Orsini, eds., Essential Concepts of Global Environmental Governance, 2nd Edition. New York: Routledge, 2020.
· Carbon Tax Centers: 

· What is a Carbon Tax? http://www.carbontax.org/whats-a-carbon-tax
· Why a Carbon Tax? http://www.carbontax.org/why-a-carbon-tax
· No Tax Increase? How? http://www.carbontax.org/no-tax-increase-how
· Carbon Tax Myths: http://www.carbontax.org/issues/carbon-tax-myths/
· Under Progress tab – click on various categories of supporters and `where carbon is taxed’

· “The Case for a Carbon Tax.” New York Times, 6/6/15: http://www.nytimes.com/2015/06/07/opinion/the-case-for-a-carbon-tax.html?ref=opinion&_r=2
· MIT PR, “Carbon taxes could make significant dent in climate change, study finds.” https://mailchi.mp/e3b3708d1485/news-release-new-mit-study-shows-why-its-prudent-to-invest-in-carbon-free-electricity-now-2859001?e=8ac74b2b12
· “A Conservative Climate Solution’: Republican Group Calls for Carbon Tax.” NYT 2/7/17: https://www.nytimes.com/2017/02/07/science/a-conservative-climate-solution-republican-group-calls-for-carbon-tax.html
· Beaty, Lipsey and Elgie, “The shocking truth about B.C.’s carbon tax: it works.” The Global and Mail. 9 July 2014. http://www.theglobeandmail.com/globe-debate/the-insidious-truth-about-bcs-carbon-tax-it-works/article19512237/
· UNEP: Removing fossil fuel subsidies, video: https://www.facebook.com/watch/?v=599557260802683
· John Abraham, “Fossil fuel subsidies are a staggering $5 trillion per year.” The Guardian, 7 August 2017: https://www.theguardian.com/environment/climate-consensus-97-per-cent/2017/aug/07/fossil-fuel-subsidies-are-a-staggering-5-tn-per-year
· Tim Dickerson, “Study: U.S. Fossil Fuel Subsidies Exceed Pentagon Spending.” May 8, 2019. https://www.rollingstone.com/politics/politics-news/fossil-fuel-subsidies-pentagon-spending-imf-report-833035/?fbclid=IwAR3Ji7Nx0-Hs2bOaGWoN7mlGP_j_mno44upHI7Kxd22jfIHGNfcyGmrdKPA
· EESI Fact Sheet: “Fossil Fuel Subsidies: A Closer Look at Tax Breaks and Societal Costs.” file:///C:/Users/ddownie/Documents/PO%20275%20-Fact%20Sheet%20-%20Fossil%20Fuel%20Subsidies%20-%20July%202019.pdf

Discussion Questions

· What readings will be discussed each day, as well as discussion questions, will be announced in class and posted on Blackboard.
Week 11: Economic Instruments II - Emissions Trading, Privatization.
Quiz 5 – At the end of the 2nd class during Week 11. On some of readings from Week 10 and 11. A list of potential questions will be distributed a week in advance.
Review:  

· Pp. ## in Ch. 5 and pp. ## in Ch. 6 of Michael Kraft and Scott Furlong, Public Policy, 7th ed. (2019).
· Don Fullerton and Robert Stavins (1998), “How Economists see the Environment.” Nature 395 (October 1998): 433-4.
Read:

· Tyler Cowen and Alex Tabarrok, “Tradeable Pollution Permits” (Video 4:08)  http://marginalrevolution.com/marginalrevolution/2015/03/tradeable-pollution-permits.html
· EU Emissions Trading System (EU ETS): https://ec.europa.eu/clima/policies/ets_en
· Richard Schmalensee, and Robert Stavins. “Learning from Thirty Years Cap & Trade.” Resources, no. 201 (2019): https://www.resourcesmag.org/archives/learning-thirty-years-cap-trade/
· Richard Schmalensee, and Robert Stavins. “The SO2 Allowance Trading System: The Ironic History of a Grand Policy Experiment.” Journal of Economic Perspectives, 27(1)(Winter 2013): 103-22.

· Ronnie D. Lipschutz, Global Environmental Politics: Power, Perspectives, and Practice (Washington, D.C.: CQ Press, 2004), pp. 189-194.
· Regional Greenhouse Gas Initiative: www.rggi.org
Discussion Questions

· What to read for each day and additional discussion questions will be posted on Blackboard.
· How do emissions- trading systems work?

· What are some examples of such systems that have existed in the past or that exist now? 

· How would you or someone else know if a trading system has been or is being effective? What questions would you ask? What evaluative criteria would be relevant? What data would you need? What methods or disciplines would be involved in answering particular questions, employing particular criterial, or finding or developing specific data?

· Have any real world trading systems been deemed as successful? Why? What evidence do people (including the people who run the systems – see EU and RGGI websites), cite as evidence of the success?

· What evidence exists regarding which if any have been effective?

· What lessons have been learning How is emission trading a form of privatization, at least from one perspective?

· What are the comparable strengths and weakness of pollution taxes vs. emissions trading to address a particular type of air pollution or GHG emissions?

· Tradeable permits are considered a market mechanism. Command and command is not. Trading systems, and taxes for that matter, are seen as economic tools and are generally favored by economists. However, how are politics and policy sciences inherently involved with trading systems? How are these disciplines, and relevant natural sciences, essential to creating and operating a successful trading system to address an environmental problem, for example, GHG emissions?

Week 12: Valuing Natural Resources 
    Cost-Benefit Analysis

    Alternative Measures
Review:  

· Pp. ## in Ch. 5 and pp. ## in Ch. 6 of Michael Kraft and Scott Furlong, Public Policy, 7th ed. (2019).
· Don Fullerton and Robert Stavins (1998), “How Economists see the Environment.” Nature 395 (October 1998): 433-4.
Read:

· Stefanie Engle, “Ecosystem Services.” In Jean Morin Frédéric and Amandine Orsini, eds., Essential Concepts of Global Environmental Governance, 2nd Edition. New York: Routledge, 2020.

· The Economics of Ecosystems and Biodiversity (TEEB) website: http://www.teebweb.org/
· TEEB, Natural Capital Accounting and Valuation of Ecosystem Services Project: https://seea.un.org/home/Natural-Capital-Accounting-Project
· Lisa Heinzerling and Frank Ackerman, “Pricing the Priceless: Cost-Benefit Analysis of Environmental Protection,” (Washington, D.C.: Georgetown Environmental Law and Policy Institute, 2002), pp. 4-16; 21-30.

· Mark Kleiman, “Reforming Regulatory Benefit-Cost Analysis

http://www.huffingtonpost.com/mark-kleiman/reforming-regulatory-bene_b_272445.html
· Article on the human and economic costs of air-pollution, TBA.
· Ida Kubiszewski, et al. “Beyond GDP: Measuring and achieving global genuine progress.” Ecological Economics 93 (2013) 57–68. To be emailed to you.

· Marta Cerni, “Beyond GDP: US states have adopted genuine progress indicators.” The Guardian, 23 September 2014: https://www.theguardian.com/sustainable-business/2014/sep/23/genuine-progress-indicator-gdp-gpi-vermont-maryland
· Walter A. Rosenbaum, Environmental Politics and Policy, 11th ed. (Washington, D.C.: CQ Press, 2020): Chapter 9: “The Contested Resources of Public Lands.”
Discussion Questions

· What to read for each day and additional discussion questions will be posted announced in class and posted on Blackboard.
· What are eco-system services? What are some examples that relate to your life?

· What disciplines need to be involved to calculate the existence and value of ecosystem services? 

· What disciplines need to be involved in designing effective policies and other means to protect them? 

· What is cost-benefit analysis? What are the steps? What are the key assumptions and details?

· How should cost-benefit analysis be done?

· What is GDP? How is it calculated? Why is it a valuable measurement?

· What does GDP not include? What does it miss? Why can it lead to potentially counterproductive calculations?  

· How does what you measure potentially impact what you do, from a policy perspective? What are some potential examples from potential policy for high school education? From COVID-19? From climate change?

· What are some of the contested policy debates and choices concerning public land in the USA?
Week 13: Information, Values, Social Norms
Review:  

· Pp. ## in Ch. 5 and pp. ## in Ch. 6 of Michael Kraft and Scott Furlong, Public Policy, 7th Edition (2019).
· Ida Kubiszewski, et al. “Beyond GDP: Measuring and achieving global genuine progress.” Ecological Economics 93 (2013) 57–68. To be emailed to you.
· Marta Cerni, “Beyond GDP: US states have adopted genuine progress indicators.” The Guardian, 23 September 2014: https://www.theguardian.com/sustainable-business/2014/sep/23/genuine-progress-indicator-gdp-gpi-vermont-maryland
Read on Information:

· Sharon Beder, “The Right to Know” in Environmental Principles and Policies (Sydney: UNSW Press, 2006), pp. 106-115.

· Thomas Sterner, “Provision of Information,” Policy Instruments for Environmental And Natural Resource Management (Washington, D.C.: Resources for the Future, 2003), pp. 122-127.

· Gerald T. Gardner and Paul C. Stern, Environmental Problems and Human Behavior, 2nd ed. (Boston: Pearson, 2002), pp. 80-86 

· Chashore et al., “Labeling and Certification.”  In Essential Concepts of Global Envtl Governance, Routledge, 2015. 
· Downie and Chasek, Global Environmental Politics, 8th ed, pp. pp. 338-340.

Read on Values and Social Norms: 

· John S. Dryzek The Politics of the Earth, 2nd ed. (Oxford: Oxford University Press, 2005), pp. 197-202.

· Gerald T. Gardner and Paul C. Stern, Environmental Problems and Human Behavior, 2nd ed. (Boston: Pearson, 2002), pp. 74-80 

· Stephanie Simon, “The Secret to Turning Consumers Green,” http://online.wsj.com/article/SB10001424052748704575304575296243891721972.html
Discussion Questions:
· What to read for each day and additional discussion questions will be posted announced in class and posted on Blackboard.
Week 14 (one class): Conclusions

Quiz 6 – At the start of the week 14 class, you will turn in answers to a short take home quiz.
Final Exam Period: Final Issue Analysis Paper Due during the Scheduled Exam Period
� This course has been adapted from a similar course with a similar title developed by Professor Elizabeth DeSombre of Wellesley College. Some of the topic titles and readings published before 2015 come from her syllabus.


� http://www.fairfield.edu/lib_plagiarismcourtdef.html





�SLO 1 and SLO 3 assessments


�SLO 1 and SLO 3 assessment


�SLO 3 assessments


�SLO 2 and SLO 3 assessments


�SLO 1 and SLO 3 assessments


�All these discussion questions relate to SLO 3 and to a lesser extent, SLO 1


�Again, these discussion questions relate to SLO 3 and to a lesser extent, SLO 1


�Drivers relate to sociological discussions of population and consumption and natural science related to production and impact of pollution


�These paradigms have sources from the natural science, economics, politics and ethics are discussed from the perspective of IR theory


�One of the disciplines explored. SLO 3


�This questions relates to SLO 1. The others to SLO 3 in relation to IR theory


�Disciplines: Economics and Political Economy


�SLO 3


�SLO 1 and 3


�SLO 1 and 3


�The assigned discussions of globalization include approaches from different disciplines as well as discussion of different ways of viewing the concept and even measuring it and its impacts, including on the environment


�SLO 3


�Inherently SLO 1


�SLO 3


�Inherently SLO 1- which I explore in class


�Political Science – comparative politics and American politics – but also some political economy


�SLO 1 – inherently ID and required melding different perspectives and contexts span disciplinary perspectives


�SLO 3 – political science


�SLO 1


�Economics


�Economics, Political Science, IR theory


�SLO 3


�SLO 1


�SLO 3


�Political Science, Economics, IR Theory, etc


�SL 1 and 3.  I will also ask about how what the fish eaters think of DeSombre’s discussion – SLO 2


�Multiple disciplines – including Political Science, Communication, Sociology


�SLO 2


�SLO 2


�Very ID analytical framework. Allows class to examine necessity of incorporating multiple perspectives in analyzing options.


�Politics


�SLO 3 – with a political science focus


�SLO -1


�SLO – with a focus on economics


�SLO 1 and 3


�SLO-2 and SLO-3


�SLO-3 and some SLO-1


�SLO-3 with a focus on economics


�SLO-1 – requires combining analytical approaches from Politics and Economics


�SLO-2 and SLO-3





1
2

